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IHEPEIMOBA

Mertoanuni pexomenparii «International Exams and Tests of English as a
Foreign Language» MpomoHYIOThCS IS HaBYAIbHOI BHOIPKOBOI AUCIMILIIHU
«MiXHapOH1 ICIUTH Ta TECTHU 3 aHTJIIMCHKOI MOBH» I 3700yBadiB MEPIIOTO
(bakajaBpChKOro) PpIBHS BHINOI OCBiTH cremiaigbHOcTi Bll  ®inonoris
cuermiam3anii B11.041 I'epmanchki MOBHU Ta JliTeparypH (IIepeKia BKIIOYHO),
nepIra — aHTJIHChKa.

MeToro TPOMOHOBAaHWX METOMUYHUX PEKOMEHHIAIM € HaJaHHS
3m100yBadaM BHUIO1 OCBITH BUYEPIHOI iH(oOpMalii mpo CTPYKTYpy, €PeKTUBHI
cTpaTerii Ta HOBI HIAXOJU 10 PO3BUTKY HEOOXITHUX HABUYOK JJII BUKOHAHHS
3aBJIaHb TAKMX MDKHAPOIHMX iCIUTIB Ta TecTiB, sk TOEFL, IELTS ta Cambridge
English Qualifications.

Mertoanuni pekomenaaiii « International Exams and Tests of English as a
Foreign Language» ckiagaroThCs 3 IEPEIMOBH, CEMHU YaCTHH, PEKOMEHI0BaHOT
JiTepaTypu Ta I0JATKIB.

OcHoBHI 3aB/iaHHA Kypey: 1. Hagatu 3m100yBayaM BHILOT OCBITH BUYEPITHY
1H(OopMaIito PO Pi1BHI BOJIOIIHHS 1HO3EMHOIO MOBOIO; 2. PO3IIIIHYTH CTPYKTYpY
Ta KpUTEpii OI[IHIOBaHHS MDKHApoJIHUX icnuTiB; 3. [lpoananizyBaTH THIOBI
3aBAaHHS KOKHOTO MI>KHAPOJAHOTO 1CTIUTY.

VY pesynbTari BUBUCHHS HABUYAJIbHOI JHUCHMILUTIHK 3100yBad ITOBHUHCH
3namu: ocHoBHI neckpuntopu CEFR, cTpykrypy MiXHapogHUX e€K3aMEHiB,
e(eKTUBHI CTpaTerii Ta HOBI MIAXOAW /10 PO3BUTKY HEOOXIAHUX HABUYOK JJISI
BUKOHAHHS 3aBJaHb TAKUX MDKHAPOJHUX iCTIMTIB Ta TecTiB, ssk TOEFL, IELTS
Ta KEMOPUIKCHKUX ICTIUTIB.
émimu. aHal3yBaTH 1HO3EMHI JKepena iHdopmarltii, HeoOXiaH1 /1711 BUKOHAHHS
npodeciiiHuX 3aBJaHb; OPIEHTYBATHUCA B MIDKHAPOJAHHUX TMOJIOKEHHSX IIOJ0
OITIHIOBAHHSI PiBHS BOJIOAIHHS 1HO3€MHOI MOBOO; BUKOHYBATH BCl1 THUIIH 3aBJIaHb
MI>KHApOJHHUX ICIIUTIB Ta TECTIB, a came: Pre-Al Starters, A1 Movers, A2 Flyers,
A2 Key for Schools, B1 Preliminary for Schools, B2 First for Schools, Key
(KET), Preliminary (PET), First (FCE), Advanced (CAE), Proficiency (CPE),
IELTS, TOEFL.



PART I. COMMON EUROPEAN FRAMEWORK OF REFERENCE FOR
LANGUAGES: LEARNING, TEACHING, ASSESSMENT.

Some of the instruments produced within the Council of Europe have
played a decisive role in the teaching of so-called “foreign” languages by
promoting methodological innovations and new approaches to designing teaching
programmes, notably the development of a communicative approach.
They have facilitated a fresh approach to communicating these teaching methods
in a manner potentially more conducive to operational appropriation of unknown
languages. By thus identifying language needs, they were able to pinpoint the

knowledge and know-how required for attaining this communication “threshold.
c2
C1
B2

B1

.V

The CEFR organises language proficiency in six levels, Al to C2, which
can be regrouped into three broad levels: Basic User, Independent User and
Proficient User, and that can be further subdivided according to the needs of the
local context.

The first specification of this “threshold level” was formulated for the
English language (Threshold level, 1975), quickly followed by French (Un
Niveau Seuil, 1976). These two instruments have been used de facto as models
for the same type of reference instruments that were produced subsequently for
other languages, but they were adapted to suit the peculiar features of each
language.

In order to meet the teaching and certification requirements, the level

concept as defined was extended to cover specification of levels lying



immediately below and above the threshold level. In the light of the developments
in this field, particularly as regards the CEFR, other levels were developed for a
number of languages. These proficiency levels constitute one of the origins of the
six-level scale of the CEFR.

Launched in 2001, the CEFR marked a major turning point as it can be
adapted and used for multiple contexts and applied for all languages.

The CEFR is based on all these achievements and has developed a
description of the process of mastering an unknown language by type of
competence and sub-competence, using descriptors for each competence or sub-
competence, on which we shall not go into further detail here. These descriptors
were created without reference to any specific language, which guarantees their
relevance and across-the-board applicability. The descriptors specify progressive
mastery of each skill, which is graded on a six-level scale (Al, A2, B1, B2, C1,
C2).

However, for textbook authors, teachers and other professionals, the
specification set out in the CEFR may appear excessively broad, particularly

since individual languages are not addressed.

PART Il. CAMBRIDGE ENGLISH QUALIFICATIONS: PRE-A1
STARTERS, A1 MOVERS, A2 FLYERS.

Cambridge English Qualifications for young learners—Pre-Al Starters,
Al Movers, and A2 Flyers—constitute a sequence of internationally recognised
examinations designed to assess and develop children’s ability to use English in
everyday communicative situations. These examinations form a progressive
testing framework aimed at building learners’ confidence, motivating steady
language development, and fostering positive early experiences of language
assessment.

The tests are based on familiar contexts and age-appropriate themes, and

they evaluate all four fundamental language skills: listening, speaking, reading,



and writing. Each examination consists of three papers—Reading and Writing,
Listening, and Speaking—which together provide a comprehensive evaluation
of the learner’s level in accordance with the CEFR.

2.1. Structure and Purpose of Cambridge English Qualifications for Young
Learners
The Young Learners English (YLE) tests focus primarily on assessing

practical communication abilities. They promote:
. positive washback by encouraging meaningful language use in the
classroom;
. incremental skill development, as each level expands upon the previous
one;
. learner autonomy and confidence, helping children understand what they
can already do in English.
All three examinations are paper-based, with tasks intentionally designed to
be engaging, visually appealing, and non-threatening. Colourful illustrations,
simple instructions, and interactive speaking tasks help create a supportive

environment that reduces exam-related anxiety.

2.2. Examination Components

Reading and Writing
This paper evaluates the learner’s ability to read, understand, and respond to

simple written English. Activities include picture—sentence matching, gap-filling,
copying words, and writing short sentences based on visual prompts.
« AtPre-Al Starters, learners demonstrate comprehension of short
descriptions by writing yes or no based on a picture.
« At Al Movers, the texts are slightly longer and tasks require producing
individual words and simple sentences.
« At A2 Flyers, learners work with short narratives and informational texts,
showing a higher degree of reading comprehension and control of basic

grammar.



Listening

The Listening paper assesses the learner’s capacity to recognise familiar

words, phrases, and simple grammatical structures in spoken English.

. Tasks typically include selecting the correct picture, matching names to
people, and identifying items mentioned in a short conversation.

« As learners progress from Pre-Al to A2 levels, the recordings become
slightly longer and require understanding a wider range of vocabulary and
topics.

Speaking
Speaking tasks are conducted individually with a trained examiner. The format
IS interactive and encourages spontaneous communication.

. At all levels, children describe pictures, answer questions about familiar
topics, and engage in simple exchanges.

« At Al Movers and A2 Flyers, tasks may include describing differences,
telling short stories from picture sequences, or giving personal information.

. Examiners are trained to provide encouragement and help learners

demonstrate their abilities without feeling pressured.

2.3. Key Characteristics of Each Level
Pre-Al Starters
Formerly known as Cambridge English: Starters (YLE Starters)
o CEFR level: Pre-Al
« Test format: Paper-based
« Number of papers: 3
. Total duration: ~45 minutes
« Focus: Recognition of basic vocabulary, understanding very simple

sentences, introduction to English through enjoyable, low-stress tasks.



Al Movers

Formerly known as Cambridge English: Movers (YLE Movers)

CEFR level: Al

Test format: Paper-based

Number of papers: 3

Total duration: ~60 minutes

Focus: Comprehension of short texts, ability to respond in simple
sentences, understanding everyday topics, increased independence in

communication.

A2 Flyers
Formerly known as Cambridge English: Flyers (YLE Flyers)

CEFR level: A2

Test format: Paper-based

Number of papers: 3

Total duration: ~75 minutes

Focus: Understanding and producing short connected texts, expressing
basic opinions, narrating simple stories, functioning in routine social

interactions.

2.4. Pedagogical Implications for Teaching

In preparing young learners for these examinations, instructors should

consider the following methodological principles:

Communicative orientation: Lessons should prioritise meaningful
language use aligned with exam task types.
Multimodal input: Visuals, gestures, and classroom objects help

reinforce comprehension, especially at the Pre-Al and Al levels.



. Task-based approach: Incorporating exam-style activities (such as
picture description or matching tasks) promotes familiarity and reduces
stress.

« Gradual vocabulary expansion: Introduce lexical sets progressively,
ensuring recycling and context-based learning.

. Positive reinforcement: Since YLE exams do not assign pass/fail grades,

maintaining motivation and highlighting progress is essential.

2.5. Role of Assessment in Early Language Learning

Young learners experience assessment differently from older students;
therefore, constructing a supportive and engaging learning environment is vital.
YLE tests are intended not merely to measure proficiency but also to:

« reinforce learners’ sense of achievement;

« guide teachers in adjusting instruction;

« provide parents with clear indicators of progress;

« support long-term language development in accordance with CEFR

principles.

PART Ill. CAMBRIDGE ENGLISH QUALIFICATIONS: A2 KEY FOR
SCHOOLS, B1 PRELIMINARY FOR SCHOOLS, B2 FIRST FOR
SCHOOLS, C1 ADVANCED, C2 PROFICIENCY.

3.1. Introduction to Cambridge for Schools Exams

Cambridge English Qualifications for Schools are international
examinations developed specifically for school-aged learners. While they
correspond directly to the CEFR levels and maintain the same scoring standards
as adult versions, the Schools variants incorporate age-appropriate topics, visual
materials, and contextual scenarios suitable for adolescents. Their purpose is to

provide a clear progression route from basic to advanced proficiency, promote

10



learner motivation, and support educational institutions in assessing language

competences reliably.

These exams emphasize functional language use in real-life situations.

They also promote communicative language teaching by mirroring typical

classroom objectives, which allows teachers to integrate exam preparation

naturally into everyday lessons.

3.2. Target Candidates and Age-Specific Adaptations

Candidates are typically aged 11-18, although there are no strict age limits.

The content is tailored to align with the interests, experiences, and cognitive

development of young learners. This includes:

vocabulary related to school life, hobbies, technology, family, and social
interactions;

texts that reflect teenage life—magazine articles, messages, blogs, and
short narratives;

speaking tasks involving pair interactions rather than single monologues
to reduce stress and encourage cooperation;

visual prompts designed to be engaging and relatable.

Age-specific adaptations help young learners feel more confident and reduce

anxiety associated with exam settings while ensuring validity and reliability of

assessment.

3.3. Exam Structure and Skills Assessed

All Cambridge for Schools exams assess the following competences:

Reading: comprehension of texts of increasing length and complexity.
Writing: ability to produce coherent messages, notes, narratives, and
essays.

Listening: understanding spoken English in various contexts (dialogues,
announcements, interviews).

Speaking: demonstrating interactive communication, fluency, and

accuracy.

11



« Use of English: (starting from B2) testing grammar and vocabulary in
context.
Each subsequent level increases the cognitive load, linguistic expectations,
and communicative demands placed on the candidate.
3.4. A2 Key for Schools
A2 Key for Schools evaluates basic ability to communicate in everyday
situations. It is suitable for learners who have acquired elementary vocabulary
and simple structures.
Key Features
. Candidates understand short, simple texts and follow basic instructions.
« They can introduce themselves, ask and answer simple questions, and write
short messages.
Exam Papers
« Reading and Writing (70 min): matching tasks, multiple choice,
completing forms, short message writing.
« Listening (30 min): understanding keywords in everyday conversations.
« Speaking (8-10 min): interacting with another candidate, answering
personal questions.
Focused Skills
« basic grammatical accuracy;
« recognition of familiar words and phrases;
« simple transactional communication.
3.5. B1 Preliminary for Schools
B1 Preliminary for Schools confirms that learners can use English
independently in most everyday situations.
Key Features
. Candidates can read factual texts, informal emails, and short stories.

« They can write simple connected texts and express personal opinions.

12



Exam Papers
. Reading (45 min): semi-authentic texts, narrative extracts, factual
information, multiple choice, matching.
« Writing (45 min): writing emails, articles, and short essays
(approximately 100 words).
« Listening (30 min): longer dialogues, monologues with specific
information.
« Speaking (10-12 min): collaborative task in pairs, describing pictures,
discussing preferences.
Focused Skills
« expressing preferences and opinions;
« using a wider range of vocabulary and structures;
« participating in extended conversations.
3.6. B2 First for Schools
B2 First for Schools assesses the ability to communicate confidently in
both academic and social environments.
Key Features
« Candidates read complex texts and identify detailed meaning.
« They write structured essays, reports, and reviews.
« They demonstrate developed spoken fluency.
Exam Papers
« Reading and Use of English (75 min): cloze tests, transformations,
multiple-choice items, semi-academic texts.
« Writing (80 min): essays, reviews, articles, reports (140-190 words).
« Listening (40 min): authentic-style interviews, lectures, discussions.
o Speaking (14 min): collaborative  problem-solving, comparing
photographs, interactive discussion.
Focused Skills

« synthesizing information from multiple sources;

13



« constructing logical arguments;
« understanding implied meanings.
3.7. C1 Advanced
C1 Advanced certifies high-level English mastery enabling learners to
participate in demanding academic programmes and professional environments.
Key Features
« Candidates understand texts of high complexity and implicit meaning.
o« They can produce well-structured, detailed writing with clear
argumentation.
« Speaking skills include fluency, accuracy, and flexibility.
Exam Papers
. Reading and Use of English (90 min): academic texts, advanced
grammar and vocabulary tasks.
« Writing (90 min): essays, proposals, reviews, reports (220-260 words).
« Listening (40 min): lectures, debates, academic discussions.
« Speaking (15 min): abstract discussion, analytical comparison of visual
prompts.
Focused Skills
« accurate use of advanced structures;
« cohesive academic writing;
« interpreting stylistic and pragmatic nuances;

« engaging critically in extended discussions.

14



3.8. C2 Proficiency

C2 Proficiency represents near-native mastery of English.

Key Features

Candidates understand highly abstract, subtle, and linguistically dense

material.

e They produce complex academic and professional texts with precision.

Exam Papers

Reading and Use of English (90 min): analyzing complex, layered texts.
Writing (90 min): producing sophisticated written arguments.

Listening (40 min): understanding multi-layered, nuanced spoken
material.

Speaking (15-17 min): maintaining advanced discussion with ease and

subtlety.

Focused Skills

full control of idiomatic language;
sensitivity to register, tone, and discourse conventions;

advanced critical analysis.

3.9. Pedagogical Recommendations

To effectively prepare learners for Cambridge for Schools exams, teachers
should:

Integrate explicit skill-building across all communicative competences.
Use authentic and semi-authentic materials, including past papers and
model tasks.

Conduct regular formative assessment to track improvement and tailor
instruction.

Teach exam strategies, such as time management, task analysis, and
planning written responses.

Encourage collaborative activities for speaking practice.

15



« Implement lexical and grammar recycling techniques to promote long-
term retention.

. Provide age-appropriate scaffolding, especially for writing and listening
tasks.

. Maintain a supportive learning environment to reduce test anxiety and

build learner confidence.

PART IV. CAMBRIDGE ENGLISH QUALIFICATIONS: KEY (KET),
PRELIMINARY (PET), FIRST (FCE).
4.1. General Overview

Cambridge English Qualifications at levels A2, B1, and B2—namely A2
Key (KET),B1 Preliminary (PET), and B2 First (FCE)—constitute a
progressive examination system aimed at evaluating learners’ communicative
competence in English according to CEFR standards. These exams are
internationally recognized and widely used for academic placement, language
certification, and confirmation of practical language proficiency.
The suite provides a clear learning pathway that reflects increasing linguistic
complexity:
. A2 Key confirms basic survival communication skills.
« B1 Preliminary certifies ability to manage everyday communication
independently.
. B2 First demonstrates upper-intermediate proficiency enabling successful
academic and professional interaction.
All exams assess Reading, Writing, Listening, and Speaking skills, as well as
vocabulary and grammar mastery. Assessment is conducted through standardized

formats ensuring fairness, reliability, and alignment with CEFR descriptors.
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4.2. Comparison with “for Schools” Versions
Although the general and the “for Schools” versions correspond to the
same CEFR levels and have identical scoring criteria, several methodological
differences distinguish them:
Content Adaptation
« General versions include topics relevant to adult learners (workplace
communication, travel, current affairs).
« For Schools versions prioritise school-related themes (study habits,
hobbies, peer interaction, youth-oriented narratives).
Text Selection
« General exams may include semi-specialized or adult-oriented texts.
« School versions rely on accessible narratives and topics suitable for
adolescent cognitive development.
Communicative Focus
« General versions anticipate a broader range of communicative contexts,
including professional scenarios.
« School versions emphasize everyday communication, school activities,
and social interactions typical for teenagers.
Practical Implications for Teachers
« Both versions maintain the same level of difficulty.
« Preparation materials differ in thematic relevance rather than linguistic
complexity.
4.3. Structure of Each Exam
All three Cambridge exams follow the standard assessment model, which
includes:
A2 Key (KET)
« Reading and Writing (combined paper)
« Listening

« Speaking (pair format)

17



B1 Preliminary (PET)

« Reading

« Writing

. Listening

« Speaking (pair format)

B2 First (FCE)

« Reading and Use of English (combined paper)

« Writing

« Listening

« Speaking (pair format with collaborative task)

Each component includes task types that assess both global comprehension
and detailed understanding, along with productive skills that test organization,
accuracy, and communicative effectiveness.

4.4. Key (KET) Overview
Purpose and Level

A2 Key certifies foundational English language skills for simple and
routine communication. It is appropriate for learners who can understand
everyday expressions and engage in basic transactions.
Exam Format
Reading & Writing (70 minutes)

« Multiple-choice comprehension tasks based on short texts.

« Matching descriptions to people or objects.

« Completing forms and writing short messages (25-35 words).

Listening (30 minutes)

. ldentifying factual information from simple dialogues.

« Selecting pictures that correspond to spoken descriptions.
Speaking (8-10 minutes)

« Personal questions.

« Describing objects or pictures.

18



. Simple interactive exchanges.
Skills Developed

« Recognition of high-frequency vocabulary.

« Understanding the main message in short texts.

« Basic written communication.

. Simple spoken interaction with limited repertoire.
Pedagogical Focus

Teachers should reinforce routine expressions, controlled grammar
structures, and targeted vocabulary sets that recur frequently in everyday
contexts.
4.5. Preliminary (PET) Overview
Purpose and Level
B1 Preliminary certifies the ability to cope with daily communication

needs. Learners at this level can express opinions, write coherent messages, and
understand longer spoken and written materials.
Exam Format
Reading (45 minutes)

. Comprehension of articles, narratives, announcements.

. Matching, multiple choice, gap-filling.
Writing (45 minutes)

« Producing an email or message (approx. 100 words).

« Longer writing piece: story or essay (approx. 100 words).
Listening (30 minutes)

« Understanding everyday conversations.

« Extracting specific information from monologues.
Speaking (10-12 minutes)

. Interview and collaborative task with a partner.

« Discussing preferences, comparing pictures, agreeing and disagreeing.

19



Skills Developed

« Producing coherent paragraphs.

« Understanding the main idea and specific details.

. Managing interactive conversations.

« Using functional grammar accurately in predictable situations.
Pedagogical Focus
Instruction should prioritize controlled and freer speaking activities, structured
writing practice, and exposure to semi-authentic audio materials.
4.6. First (FCE) Overview
Purpose and Level

B2 First certifies upper-intermediate proficiency suitable for academic

study, international mobility, and professional communication. Candidates
demonstrate the ability to engage with complex texts, express detailed arguments,
and use English flexibly.
Exam Format
Reading and Use of English (75 minutes)

« Cloze exercises testing grammar and vocabulary.

« Multiple-choice comprehension.

« Word formation and sentence transformation.

« Reading semi-academic and contemporary texts.
Writing (80 minutes)

. Essay (compulsory).

« One of several options: report, review, article, or email (140-190 words).
Listening (approx. 40 minutes)

« Interviews, discussions, lectures.

« Extracting global meaning, specific detail, and speaker attitude.
Speaking (14 minutes)

« Comparing photos.

« Collaborative task and problem-solving.

20



« Expressing opinions and justifying decisions.
Skills Developed
« Understanding extended arguments.
« Producing structured academic writing.
« Using a wide lexical range.
« Achieving conversational fluency and coherence.
Pedagogical Focus
Teachers should incorporate exam strategies, extensive reading, structured
writing instruction, and communicative speaking tasks.
4.7. Classroom Strategies for Exam Preparation
Effective exam preparation requires a systematic, learner-centered, and
skills-integrated approach. Recommended strategies include:
1. Integration of CEFR-based Skill Development
« Align activities with the specific level descriptors.
« Ensure progression from controlled tasks to freer production.
2. Regular Use of Past Papers
. Familiarize learners with exam flow, timing, and rubric language.
« ldentify patterns in task types for strategic preparation.
3. Development of Exam Techniques
« Skimming and scanning for reading comprehension.
« Note-taking strategies for listening.
« Planning and structuring writing tasks.
« Managing speaking turn-taking and interactive functions.
4. Vocabulary Expansion and Recycling
« Thematic vocabulary sets.
« Lexical chunks and collocations.
« Spaced repetition systems.
5. Integrated Skill Tasks

« Combining listening with speaking, reading with writing.
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« Project-based learning to simulate real-life communication.
6. Feedback and Error Correction

« Focus on formative assessment.

« Develop learner autonomy through self- and peer-assessment.
7. Motivational Support

« Highlight real-world applicability.

« Provide positive reinforcement through visible progress tracking.

PART V. CAMBRIDGE ENGLISH QUALIFICATIONS: ADVANCED
(CAE), PROFICIENCY (CPE).
5.1. Advanced-Level Cambridge Exams

Cambridge English Qualifications at the advanced levels—C1 Advanced
(CAE) and C2 Proficiency (CPE)—represent the highest tiers of English
language assessment within the Cambridge system. These examinations are
internationally recognized as benchmarks of high-level communicative
competence aligned with the Common European Framework of Reference for
Languages (CEFR).

The examinations aim to validate candidates’ ability to operate effectively
in academic, professional, and social environments where English is the primary
language of interaction. They demand not only linguistic accuracy and a broad
lexical repertoire but also the capacity for sophisticated argumentation, critical
reading, and advanced discourse management.

For instructors, these levels require refined pedagogical strategies focusing
on near-native comprehension, advanced text production, genre awareness, and
functional language use appropriate to complex communicative contexts.

5.2. Structure and Content of C1 Advanced

The C1 Advanced examination assesses the candidate’s capacity to

function independently and efficiently in high-level academic and professional

settings. The structure includes:
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1. Reading and Use of English (1 hour 30 minutes)
« Multiple-choice and open cloze tasks
« Transformation exercises
« Word formation tasks
« Reading comprehension including academic texts, reports, editorials, and
essays
Focus is on processing complex texts, recognizing implicit meaning, and
applying advanced grammatical and lexical structures.
2. Writing (1 hour 30 minutes)
. Part 1: Mandatory essay evaluating input texts
. Part 2. Choice of text types: letter/email, report, review, proposal
Assessment emphasizes logical organization, register control,
argumentation, and coherence across extended texts of approximately 220—
260 words.
3. Listening (Approximately 40 minutes)
« Lectures, interviews, radio broadcasts
Candidates must comprehend detailed information, attitudes, opinions,
and implied meaning.
4. Speaking (15 minutes per pair of candidates)
« Personal monologue
« Collaborative task
« Discussion
The speaking component evaluates discourse management, pronunciation,
interaction, and communicative sophistication.
5.3. Structure and Content of C2 Proficiency
The C2  Proficiency examination  reflects mastery-level English
competence comparable to that of highly educated native speakers. It assesses the
ability to understand and produce nuanced, stylistically varied language across a

wide spectrum of contexts.
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1. Reading and Use of English (1 hour 30 minutes)

« Advanced cloze tasks

« Lexico-grammatical transformations

« Detailed text analysis and inference
Texts include academic articles, literary extracts, and high-level opinion
pieces requiring critical interpretation.

2. Writing (1 hour 30 minutes)

. Part 1: Discursive essay synthesizing multiple input sources.

« Part 2: Choice among article, report, review, or letter
Responses must demonstrate stylistic flexibility, precise lexical choice, and
the ability to develop complex arguments at 240-280 words.

3. Listening (Approximately 40 minutes)

. Extracts from academic lectures, documentaries, professional dialogues
Candidates must decode subtle meaning, evaluate speaker intention, and
process high-density information.

4. Speaking (16 minutes per pair of candidates)
« Long turn presentations
« Analytical discussion
« Collaborative problem-solving
This component stresses fluency, lexical richness, and critical
engagement with abstract topics.
5.4. Skills Assessed and Performance Expectations

Both C1 Advanced and C2 Proficiency assess a wide range of advanced
communicative competencies, including:
Linguistic Skills

. Extensive vocabulary, including idiomatic and culturally embedded
expressions

« Accurate command of complex grammatical structures

. Stylistic appropriateness across genres
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Cognitive and Academic Skills
« Critical reading and evaluation of arguments
« Synthesis of information from multiple sources
. Construction of logically organized, coherent extended texts
Communicative Competencies
« Presentation and defense of complex ideas
« Nuanced interpretation of implicit attitudes and rhetorical devices
« Interaction requiring negotiation, persuasion, and critical questioning
Performance expectations at these levels are high: candidates must operate
with both accuracy and sophistication, demonstrating near-native linguistic
intuition and flexibility.
5.5. Preparation Strategies for High-Proficiency Learners
Instruction at the advanced levels should blend linguistic refinement with
academic literacy development. Key pedagogical approaches include:
1. Textual Immersion
. Exposure to authentic academic literature, editorial commentary, and
specialized texts
. Engagement with extended reading assignments to build stamina and
analytical skill
2. Advanced Writing Practice
« Instruction in argumentative structure, cohesion devices, and genre
conventions
« Peer review and iterative revision cycles
. Practice in synthesizing sources and constructing evidence-based
arguments
3. Lexical Development
« Thematic vocabulary expansion
« Work with collocations, multi-word verbs, and fixed expressions

« Activities targeting precision and register sensitivity
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4. Listening Enhancement

« Regular use of lectures, debates, and podcasts

« Note-taking strategies

« Tasks requiring inference, prediction, and recognition of register shifts
5. Speaking Skills Refinement

« Seminars, debates, and academic discussions

« Pronunciation work focusing on intonation, emphasis, and subtle prosodic

cues

. Extended speaking tasks simulating exam conditions
6. Exam-Oriented Preparation

« Practice with sample papers

« Time management training

« Reflection on assessment criteria using examiner reports

PART VI. MULTILEVEL TESTS: IELTS.

6.1. Overview of IELTS as a Multilevel Examination

The International English Language Testing System (IELTS)is a
globally recognized multilevel assessment designed to measure English language
proficiency for academic, professional, and migration purposes. Unlike
Cambridge English Qualifications, IELTS does not correspond to a single CEFR
level; instead, it provides a band score from 1.0 to 9.0, representing a continuum
of proficiency levels.

IELTS assesses the candidate’s ability to use English in real-world
communicative contexts and places strong emphasis on authenticity, task
relevance, and practical communicative performance. It is jointly administered
by the British Council, IDP: IELTS Australia, and Cambridge Assessment
English.

IELTS exists in two formats:
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« IELTS Academic — oriented toward higher education and professional
registration.
« |ELTS General Training — focused on workplace and immigration needs.
Both formats assess the same four skills but differ in the content and
complexity of the Reading and Writing sections.
6.2. Structure and Components of IELTS
IELTS consists of four components, administered either on paper or
computer (Speaking remains face-to-face):
1. Listening (30 minutes + transfer time)
« Four audio sections
« Mixture of monologues and conversations
« Increasing complexity from everyday contexts to academic lectures
Skills assessed: comprehension of detail, inference, attitude, purpose, and
gist.
2. Reading (60 minutes)
« Academic: three long texts from books, journals, periodicals
« General Training: a progression from everyday texts to workplace and
general-interest texts
Skills assessed: skimming, scanning, detailed comprehension,
recognizing attitudes and opinions, identifying main ideas, understanding
textual organization.
3. Writing (60 minutes)
« Academic:
e Task 1: data description (charts, graphs, processes)
e Task 2: analytical essay
« General Training:

e Task 1: formal/informal letter
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e Task 2: discursive essay
Skills assessed: coherence and cohesion, lexical resource,
grammatical range and accuracy, task achievement/response.
4. Speaking (11-14 minutes)
« Personal interview
« Long turn (1-2 minutes)
« Interactive discussion
Skills assessed: fluency, lexical variety, grammatical accuracy,
pronunciation, interactive communication.
6.3. Scoring and CEFR Alignment
IELTS uses a 9-band scale, with half-band increments (e.g., 6.5, 7.5).
Scores reflect the candidate’s communicative ability across all four sections and
may be reported separately or as an overall average.
General CEFR alignment (approximate):
. C2:859
. C1:7-8
. B2:5565
. Bl1l:4-5
« A2 or below: 3.5 and lower
The bands correspond to qualitative descriptors outlining strengths and typical
errors, guiding both learners and instructors in identifying areas for improvement.
6.4. Skills Assessed and Candidate Expectations
IELTS evaluates a wide spectrum of communicative competencies,
including:
Linguistic Skills
« Wide range of vocabulary (Academic IELTS requires discipline-specific
and abstract terminology)
« Accurate grammar use across written and oral tasks

« Comprehension of rapid, accented, or complex listening materials
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Communicative Skills
« Clear transmission of ideas in formal academic writing
. Ability to interpret complex texts and extract specific or implied
information
« Management of extended spoken discourse with coherence and fluency
Cognitive Demands
« Synthesizing information from multiple sources
« Evaluating arguments and supporting a viewpoint under time constraints
- Adapting tone, style, and register for different communicative purposes
6.5. Preparation Strategies for IELTS
Effective preparation requires a balanced approach combining skill development
and familiarity with exam format.
1. Reading Strategies
« Regular practice with long, complex texts
« Development of higher-speed reading
. Training in recognizing text organization and argumentation
. Systematic vocabulary expansion in academic topics
2. Writing Strategies
« Mastery of essay structure and argumentation
« Understanding criteria such as coherence, cohesion, and lexical range
« Practice with Academic Task 1 data interpretation and General Training
letter formats
« Timed writing to build fluency under exam conditions
3. Listening Strategies
« Exposure to diverse accents (British, Australian, North American)
« Active listening tasks (prediction, inference, recognition of stance)
« Note-taking and information extraction techniques
4. Speaking Strategies

« Structured development of long-turn speaking
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« Pronunciation practice focusing on natural pacing, linking, and intonation

« Development of strategies for elaboration, justification, and speculation
5. Exam Technique and Time Management

. Familiarization with question types

« Training in avoiding distractors in Listening

« Systematic approaches to True/False/Not Given and matching tasks

« Regular full-length mock testing
6.6. Pedagogical Recommendations

Instructors should adopt a task-based, skill-integrated approach to IELTS

preparation, emphasizing real-life communicative tasks and extensive practice
with authentic materials. Formative assessment, individualized feedback, and
explicit instruction on exam strategies are crucial.
A balanced syllabus should include:

. scaffolded development of the four macro-skills

« critical thinking training

« controlled, semi-controlled, and free production activities

« ongoing assessment aligned with IELTS band descriptors
Such an approach ensures both exam readiness and transferable communicative

competence.

PART VII. MULTILEVEL TESTS: TOEFL.

7.1. TOEFL iBT Overview

The Test of English as a Foreign Language (TOEFL iBT)is an
internationally recognized multilevel examination administered by ETS
(Educational Testing Service). It assesses an individual’s ability to use and
comprehend English in academic contexts and is widely accepted by universities,
colleges, and professional organizations across the world. Unlike fixed-level
examinations, TOEFL provides a scale-based score reflecting the test-taker’s

proficiency across a continuum rather than matching a specific CEFR level.
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The TOEFL iBT is specifically designed to evaluate readiness for academic
study in English-speaking environments. It emphasizes integrated skills
performance, requiring candidates to combine reading, listening, writing, and
speaking competencies within a single task—mirroring authentic academic
communication.

7.2. Test Format and Scoring

The current TOEFL iBT consists of four mandatory sections delivered
online at authorized test centers or at home under proctored conditions. The
structure is as follows:

1. Reading (35 minutes)
« 2 academic texts
« Approximately 20 questions
« Tasks include factual detail questions, inference, vocabulary, sentence
insertion, and completing tables or charts.
2. Listening (36 minutes)
« Academic lectures and conversations
« Approximately 28 questions
« Tasks evaluate comprehension of main ideas, supporting details, speaker
attitude, and organization.
3. Speaking (16 minutes)
o 4tasks:
- 1 independent task (personal opinion)
- 3 integrated tasks (read—listen—speak or listen—speak)
. Candidates record responses via microphone; scoring is based on
delivery, language use, and topic development.
4. Writing (29 minutes)
o 2 tasks:
- Integrated Writing Task (read + listen + write)

- Independent Essay (opinion-based)
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. Evaluated using analytical criteria (organization, development, grammar,

and vocabulary sophistication).

Scoring

Each section is scored from 0 to 30, giving a total score of 0-120.
Performance descriptions outline linguistic and cognitive abilities associated with
each score band, enabling institutions to set minimum score thresholds aligned
with academic requirements.

7.3. Skills Tested (Reading, Listening, Speaking, Writing)
TOEFL evaluates both discrete and integrated skills necessary for
functioning in academic settings.
Reading Skills
« Comprehension of dense academic texts
« Ability to identify relationships within and across paragraphs
« Understanding rhetorical purpose and argument structure
« Inferring meaning and distinguishing essential vs. non-essential
information
Listening Skills
« Interpreting academic lectures and discussions
« Identifying stance, opinion, agreement, or disagreement
« Recognizing structural markers and organizational patterns
« Synthesizing information presented orally
Speaking Skills
« Producing clear, organized, and well-supported oral responses
« Integrating input from reading and listening sources
. Demonstrating fluency, pronunciation clarity, and academic register
« Paraphrasing and summarizing effectively
Writing Skills

« Structuring essays with coherent argumentation
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« Integrating sources to produce a unified written response
« Demonstrating lexical range and syntactic variety
« Maintaining formality and precision required in academic writing
TOEFL places particularly strong emphasis on integrated performance,
which differentiates it from many other standardized language tests.
7.4. CEFR Correspondence
TOEFL iBT scores do not map directly to CEFR levels; however, ETS

provides approximate equivalencies widely recognized in academic contexts:

. C2:115-120

. C1:95-114

. B2:72-94

. Bl:42-71

. A2:32-41

« Below A2: <32

These ranges reflect overall communicative competence demonstrated across
all four sections rather than individual skill mastery. Institutions may also set
section-specific requirements (e.g., minimum writing score).

7.5. Instructional Approaches for TOEFL Preparation
Effective preparation for the TOEFL iBT requires a combination of
academic skill development, test strategy training, and extensive practice with

authentic materials.

1. Academic Reading Development

e Exposure to university-level texts across disciplines
. Practice identifying argument structure, classification, comparison, and
cause-effect relationships

« Training in high-speed reading and strategic scanning
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Expansion of academic vocabulary through corpus-informed lists (e.g.,
AWL)

2. Listening Skill Enhancement

Regular listening to academic lectures, seminars, and campus dialogues
Instruction on note-taking techniques using symbols, abbreviations, and
hierarchical structuring

Practice recognizing discourse markers indicating transitions, contrasts,

and digressions

3. Speaking Preparation

Intensive practice with independent and integrated task formats
Training in structuring responses using templates (without memorization)
Pronunciation work targeting stress, rhythm, and intelligibility

Development of paraphrasing skills essential for integrated tasks

4. Writing Preparation

Teaching students to synthesize information from reading and listening
sources

Guiding learners in essay organization, thesis formulation, and argument
development

Practicing time-managed writing to simulate exam conditions

Providing detailed analytic feedback aligned with ETS scoring rubrics

5. Test Strategy and Time Management

Familiarization with task types and scoring criteria

Guided practice with full-length practice tests

Techniques for handling unfamiliar topics

Development of self-monitoring strategies to reduce errors and maintain

coherence
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Conclusion

A comprehensive, skill-integrated, and academically oriented instructional
approach best supports learners in achieving high performance on the TOEFL
IBT. Emphasis on source-based skills, critical thinking, and genre-appropriate

language use ensures not only test success but long-term academic readiness.
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JTOJIATKH
TEMM MMPAKTUYHUX 3AHATD

No HazBa temu Kinbkicth
3/ TOIUH
OUHda 3A04YHa
¢dopma | ¢popma
HAG6YAHH | HA6YA4HH
A A
1 |Tema 1. History of CEFR. The CEFR illustrative 3 1
descriptor scales.
2 | Tema 2. Cambridge English Qualifications designed for 3 -
young learners.
3 |Tema 3. Cambridge English Qualifications Exams for 2 1
Schools: B1 Preliminary for Schools, B2 First for
Schools, C1 Advanced, C2 Proficiency.
4 | Tema 4. The basic-level qualification for adults: B1 2 -
Preliminary and B2 First.
5 |Tewma 5. The high-level qualification for adults: 2 1
Advanced (CAE), Proficiency (CPE).
6 |Tewma 6. International English Language Testing 2 -
System.
7 |Tema 7. Test of English as a Foreign Language. 2 1
Pazom: 16 4
3ABJIAHHS 1J151 CAMOCTINHOI POBOTHU
J‘/@ HasBa Temu KinpkicThb
o TOIUH
O4YHa 34A04YHa
dopma Gopma
HAGUYAHHA | HABUAHH
A
1 | Tema 1. Plurilingual and pluricultural competence. 7 10
[linroToBKa 10 JUCKYCIi.
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2 | Tema 2. Cambridge English Qualifications 7 12
designed for young learners. Pedepar.

3 | Tema 3. Fulfilling the tasks of the B1 Preliminary 8 12
for Schools, B2 First for Schools, C1 Advanced,
C2 Proficiency. ITucemoBa po6oTa.

4 | Tema 4. Fulfilling the tasks of the basic-level 8 12
qualification tests for adults: B1 Preliminary and
B2 First B1 Preliminary and B2 First. [TucemoBa
pobora.

5 | Tewma 5. Fulfilling the tasks of the high-level 8 12
qualification tests for adults: Advanced (CAE),
Proficiency (CPE). [TucsmoBa po6oTa.

6 | Tema 6. Fulfilling the tasks of IELTS: reading, 8 12
listening, speaking ta writing. ITucemoBa pobora.

7| Tema 7. Fulfilling the tasks of TOEFL.: reading, 8 10
listening, speaking ta writing. ITuceMoBa pobora.

Pazom: 54 80

IIUTAHHSA JJISA IIOTOYHOI'O KOHTPOJIIO
1. Dwell upon Common European Framework of Reference for Languages:
learning, teaching, assessment.
2. Discuss the criteria for establishing the level of foreign language proficiency.
3. Describe the structure and the assessment criteria for Pre-Al Starters exams.
4. Describe the structure and the assessment criteria for A1 Movers exam.
5. Describe the structure and the assessment criteria for A2 Flyers exam.
6. Describe the structure and the assessment criteria for B1 Preliminary for
Schools exam.
7. Describe the structure and the assessment criteria for B2 First for Schools
exam.
8. Describe the structure and the assessment criteria for C1 Advanced for Schools
exam.
9. Describe the structure and the assessment criteria for C2 Proficiency for
Schools exam.
10. Describe the structure and the assessment criteria for A2 Key exam.
11. Describe the structure and the assessment criteria for B2 Preliminary exam.
12. Describe the structure and the assessment criteria for B2 First exam.
13. Describe the structure and the assessment criteria for C1 Advanced exam.
14. Describe the structure and the assessment criteria for C2 Proficiency exam.
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15. Explain all the task types for IELTS.

16. Explain all the task types for TOEFL.

17. Explain all the task types for A2 Key.

18. Explain all the task types for B1 Preliminary.
19. Explain all the task types for B2 First.

20. Explain all the task types for C1 Advanced.
21. Explain all the task types C2 Proficiency.

22. Describe the structure and the assessment criteria for IELTS.

23. Describe the structure and the assessment criteria for TOEFL.

24. Tell about the peculiarities of IELTS (General Module): Part: Listening.

25. Tell about the peculiarities of IELTS (General Module): Part: Reading.

26. Tell about the peculiarities of IELTS (General Module): Part: Writing: Task

1

27. Tell about the peculiarities of IELTS (General Module): Part: Writing: Task

2

28. Tell about the peculiarities of IELTS (Academic Module): Part: Listening.
29. Tell about the peculiarities of IELTS (Academic Module): Part: Reading.
30. Tell about the peculiarities of IELTS (Academic Module): Part: Writing:

Task 1.

31. Tell about the peculiarities of IELTS (Academic Module): Part: Writing:

Task 2.

IIIkxaa omiHIOBAHHSA: HAIIOHAJILHA TA ects

Cyma 6aiiB 3a BCi

O1iHKa 3a HALIlOHAJIBHOKO IIIKAJIIO0

.. Ominka _
BHAH HABHATHHOL ECTS JUIsL eK3aMEHY, KYpCOBOT'O JUIS 3aTIIKY
AULTEHOCTI MPOeKTy (poOOTH), TPAKTUKU
90 - 100 A BIJMIHHO
85-89 B 3apaxoBaHO
no0pe
75-84 C
70-74 D
3aJJ0BUIBHO
60-69 E
. ) HE 3apaxoBaHo 3
35-59 EX HE32/I0BITBHO 3 MOKIMBICTIO | o rymicTio MOBTOPHOTO
MOBTOPHOTO CKJIa/IaHHS S —
) , HE 3apaxoBaHo 3
HE33/10BUIBHO 3 000B’I3KOBUM 0GOB’ SIBKOBIM
0-34 F MOBTOPHUM BHBUEHHSIM

JUCLIUILTIHA

MOBTOPHUM BUBUYEHHSM
IUCIIAILIIHA
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Ouna ma 3a0una popma Haguanns

ITIoTOYHMI KOHTPOJIb [MincymKoBwHiA
- " - " 3aranbHa
3MictoBui MOyJib Nel 3mictoBuil MOAyJb No 2 KOHTPOJIb TECTOBA .
OIlIHKa
pobota
T1 | T2 | T3 T5 T6 | T7 | T8 | T9 | TIO 100 100
100 | 100 | 100 | 100 | 100 | 100 | 100 | 100 | 100 | 100

T1, T2 ... T10 — TemMH 3MiCTOBHX MOJTYJIiB

3aranpHa OIliHKA — 11 cepeaHe apudMETHIHE BiJl CyMHU OalliB 32 MOTOYHUI KOHTPOJIb.
3100yBay BIIIOi OCBITH OTPUMYE ITiJICYMKOBY OIIIHKY 32 3aJIIKOBY HaBYaJIbHY
JTMCLUILTIHY, SIKIIO 32 PEe3yJIbTaTaMU OTOYHOTO KOHTPOJIIO BiH HaOpaB 60 i Ginbiie Gais.
SIkm1o 3a pe3ysibTaTaMu MOTOYHOTO KOHTPOJTIO 3100yBay BUINOI OCBITH HaOpaB MEHIIIE
60 GauiB, BiH TOBUHEH BUKOHATH 3aJ1IKOBE 3aBJaHHS 1 3 ypaXyBaHHAM HOTO pe3yJbTaTiB
OJIep>KaT BIAMOBIAHY KUIBKICTh 3a71KOBUX OalliB 13 AUCHHUILIIHH.
Sxmro 3a pe3ysbraTaMu IOTOYHOTO KOHTPOJTIO 3/100yBay BHIOI OCBITH HabpaB 60 1
Oinpiie OaniB, MPOTE XOUe MOMIMIIUTH CBiM MiICYMKOBUH pe3yibTaT, BiH TAKOK MOXKE
BUKOHATH 3aJIIKOBE 3aBJJaHHS 1 3 ypaxyBaHHSAM HOTO pe3yJIbTaTiB IiIBUIIUTH CBOIO
M1JICYMKOBY OLIIHKY 3 TUCIUILIIHU.

Kpurepii oniHroBaHHs pe3y/ibTaTiB HABYaHHA
Kpurepii Ta mikaJja ouinioBaHus: HaionajibHa ta ECTS

Ouinka 3a 100 TeopeTnuna miaroroBka IIpakT4yHa nigroroBka
HanioHaJb | OaJjbHa
-HOI0 mkaJja /
HIKAJIOI0 Omninka
ECTS
3apaxoBaHo %0 —100/ | 35106yBau y moBHOMY 0GCs3i Bomoi€ 3100yBay MOXKe

HaBYaJILHUM MaTepiajoM, BUTBHO,
pPO3TrOpHYTO, OOTPYHTOBAHO Ta
apryMEeHTOBaHO HOro BUKJIAJIA€E MiJ] 4yac
YCHUX BUCTYMIB Ta MHUCbMOBUX BIJIITOBIIEH.
3100yBay IEMOHCTPY€ YiTKE 3HAHHS
BIJIOBIAHUX KaTeropii, ix 3micry,
PO3YMiHHS 1X B3a€MO3B’S3KY, IPAaBUILHO
(hopmyITtoe TIyMadeHHs BIMTOBITHUX
MIOHATH, IEMOHCTPY€E 3HAHHS 3MICTY
nepeadaYeHnx MporpamMor0 HOPMATUBHO-
MIPABOBUX AKTiB, pOOUTH CaMOCTiiHI
BHCHOBKH. 37100yBa4 BMi€ BUSBIIATH
MPUYMHHO-HACIIIKOBI 3B’ SI3KH, CAMOCTIHHO
3HAXOJIUTHU JOJATKOBY 1H(OpMALIiIO Ta
BUKOPUCTOBYBATH ii AJs peasnizanii
MTOCTaBJICHUX 3aBJIaHb, BUThHO BUKOPUCTOBYE
HOBI iH(OpMAITiiHI TEXHOJIOTIT [Tt
TIOTIOBHEHHS 3HAHb.

apryMEeHTOBaHO 00paTu
palioHaIbHUM crocio
BUKOHAHHS MPAaKTUYHUX
3aBJlaHb, BUKOHYE
NpaKTUYHI 3aBJJaHHS HE
nependavyeHi HaBYaJIbHOIO
IpOrpamoro, BUIbHO
BUKOPHUCTOBYE HaOyTI
TEOPETUYHI 3HaHHS NPU
aHaJli31 IPaKTUYHOTO
MaTtepiay, IposBisie
TBOPYHMA MIAXIT A0
BUKOHAHHS
IHIUBITyaTbHUX Ta
KOJIGKTUBHUX 3aBJIaHb MPH
caMOCTIHHINA poOOTi.
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3apaxosano | 89 —89/B 3100yBay 1OCTaTHHO TIOBHO BOJIOJIIE 3m00yBay Mae CTiiiKi
HaBYaJbHUM MaTepiaioM, 0OIPyHTOBAHO HABUYKHA BUKOHAHHS
HOT0 BUKIIA/IA€ MMiJ 9aC YCHUX BUCTYIIB Ta | MPAKTUYHUX 3aBJIaHb,
MUCHMOBHUX BiJIIOBIJIei, BAKOPUCTOBYIOYH | TIPABUJIBHO BHPIIIYE
IIpU [bOMY HOPMAaTHBHY Ta 000B’S3KOBY OUTBIIICTh MPAKTUIHUX
JiTeparypy, 3aCTOCOBY€ 3HAHHS IS 3aBJlaHb.
PO3B’A3aHHS CTAaHJAPTHUX CUTYaIlii,
CaMOCTINHO aHaJII3Ye€, y3arajbHIOE 1
CUCTEMAaTH3y€ HaBYAIbHY 1H(POpMAIIito, ajie
JIOITyCKa€ HETOYHOCTI, SIKi HE € CYTTEBUMU
JUISL XapaKTePUCTUKU MPEAMETY IMUTaHHS Ta
HE BIUTMBAIOTh ICTOTHO Ha 3arajbHy
XapaKTePUCTHKY TOT'O UM 1HIIOTO SBHIIA
(TOHSTTS).

75-84/C 3100yBay BUSBJISE 3arajloM BUCOKUN PiBeHb | 3700yBad 3a 3pa3KoM
3HaHb I1I0JI0 BCI€T MPOrpaMu HABYAITbHOT CaMOCTIHHO BUKOHYE
JMCLIUIUTIHY, Ha JOCTAaTHROMY PiBHI BOJIOJII€ | PAKTUYHI 3aBJaHHSA,
HaBYAJIbHUM MaTEpialioM, 3aCTOCOBYE nepeabdaveHi MporpaMoro
3HAHHS ISl PO3B’SI3aHHS CTAaHJAPTHUX HAaBYAIBHOT TUCIHUILTIHH.
CUTYaIllil, aJie HE BMi€ CaMOCTIITHO
aHaITI3yBaTH JCSIKi MUTaHHS, HE TTIOBHICTIO
MEPEKOHJINBO apTyMEHTYBATH CBOI
BIJIMTOBI/Ii, TOITyCKa€ HE3HAYHI HETOYHOCTI.

3apaxoBaHO 70-74/D 3100yBad BOJIO/II€ HABYAJILHUM MaTepiasioM | 3100yBay Mae
Ha penpoayKTUBHOMY PiBHI a00 BIATBOPIOE | €IEMEHTapHI HAaBUYKH
MEBHY YaCTHUHY HaBYAIBHOTO MaTepiany 3 BUKOHAHHS MPAKTUIHUX
€JIEMEHTaMHU JIOTIYHMX 3B’s13KiB. 3100yBau | 3aB/aHb, IPAaBUIIBHO
3Ha€ OCHOBHI MOHSTTSI HABYAJIHLHOTO BHUPIIIY€ JIAIIE TOJIOBUHY
MaTtepiaiy, aje Ma€ yCKJIQAHEHHS MiJ yac MPAKTUYHUX 3aBJaHb.
BUJIUJIEHHS CYTTEBUX O3HAK BHBUEHOTO Ta
1] yac BUSBJICHHS NPUYMHHO-HACIIIKOBUX
3B’SI3KIB Ta (DOPMYITIOBaHHS BUCHOBKIB.

60-69/E

3100yBay He MOBHOIO MIPOIO PO3yMi€
peaMeT HaBYaIbHOT AUCIUIUTIHY, HAsBHI
HEJOJIKU y PO3KPHUTTI 3MICTY MOHSTD,
KaTeropii, 3akOHOMipHOCTEH, Ha3B Ta 3MICTy
HOPMAaTUBHO-TIPABOBUX aKTiB. 3100yBau
HaJa€ HEeYITKI XapaKTePUCTUKH BiAMOBITHUX
SIBUTII, BUKJIAJIA€ CBOT TyMKH 3 iCTOTHUM
MOPYILIEHHSM JIOTIKH MOJJaHHS MaTepiaiy.

3100yBa4 MOXe
BUKOPUCTOBYBATH 3HAHHS
JIMIIIE B CTAHIAPTHHUX
MPaKTUYHUX CUTYAIlisX,
Ma€ HECTINKI HaBUYKHA
BUKOHAHHS MTPAKTUYHUX
3aBJaHb, pOOUTH Oarato
CYTT€BUX MTOMUJIOK.
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He
3apaxoBaHO
3
MOJKJTMBICTIO

35-59/FX

3100yBay He MPABUIIBHO PO3KPUBAE
CYTHICTh 0a30BHX NMHUTaHb HABYAIHHOI
JMCLUIUTIHY, JTOTTYCKA€ CYTTEB] 3MICTOBHI
TTOMMUJIKH, BOJIOJIi€ HABYAIBHUM MaTepiajioM

3n00yBay 31aTHUAN
BUKOHATH JINIIE OKPEMi
MPAaKTUYHI 3aBJaHHS 32
JONOMOTOI0 BHKJIa1a4a. Y

IIOBTOPHOTO . .
e —_— MOBEPXHEBO 1 (hparMeHTapHo, Oe3cucTeMHe | 3700yBava BiCYTHI
BHOKPEMJIIOE BUTIAJKOBI O3HAKW BUBYCHOTO, | COpPMOBaHI YMIiHHS Ta
HE BMi€ C(OPMYIIOBATH CBOIO TyMKY Ta HABUYKH.
BUKJIACTH 1i B JIOT1YHiM ITOCIIiTOBHOCTI,
poOHUTH y3araibHEHHs Ta BACHOBKHU.
He 0-34/F |3106yBau He 3HAE OCHOBHKX TONIOXKCHb 3100yBay BUKOHYE JIUIIE
3apaxoBaHO HABYAJIbHOI AUCIUILIIHYU, HE BOJIOJIE €JIEMEHTH IIPAKTUYHUX
3 HaBYaJbHUM MaTepiajioM. 3aB/IaHb, orpedye
000B's3K0BH MOCTITHOT 10MTOMOTH
M BUKJIaJaya.
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IUCIAIUTIHA
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